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A. Lesson Plan and Course Assessment

UNIVERSITAS NEGERI SURABAYA
FACULTY OF LANGUAGES AND ARTIS

ENGLISH LITERATURE STUDY PROGRAM

Document
Code

RENCANA PEMBELAJARAN SEMESTER
Course Course Code Course Cluster Credit (sks) Semester Compilation

Date
Intrinsic Approaches to Literature 7920202273 Literature T=? P=? Odd

AUTHORIZATION Lesson Plan Developer Course Cluster Coordinator Head of Study Programme
Ali Mustofa Ali Mustofa Pratiwi Retnaningdyah

Learning Outcomes
(CP)

Programme Learning Outcomes (PLO)-Study
Programme imposed on courses
CPL2 Being able to comprehend, analyze, and interpret literary and non-literary works in various genres and modes of

communication
CPL6 Being able to create sound academic or non-academic works both oral and written for various audiences and purposes
CPL7 Being able to demonstrate English language proficiency as indicated by an English proficiency achievement equivalent

to minimum CEFR level B2.
CPL8 Being able to demonstrate integrative and independent thinking, originality, imagination, experimentation, problem

solving, ethical decision making, or risk taking in thought, expression, or intellectual engagement
Course Learning Outcomes (CLO)
CPMK1 Being able to apply the basic concepts of various critical theories of culture and literature to reveal cultural

phenomena in literature, culture and media studies to asses and reflect gender issues (CLO-2)

CPMK2 Being able to reflect the personal responses to reveal cultural issues in various works of literature and media studies to
response to gender issues (CLO-2)

CPMK3 Being able to use appropriate language in conveying opinions and personal response in both verbally and in writing, to
relate selective literature to reveal cultural issues



CPMK4 Being able to respect in thought, expression, and intellectual engagement to differences of opinions and personal
response

Brief description of
the course

Intrinsic Approaches to Literature introduces students to many of the contemporary theories underpinning the
interpretations of and assumptions about literature. Readings and writing assignments emphasize textual interpretation and the
examination of the systems (theories, schools, lenses) which are used to arrive at meaning, textuality, and interpretation. The
course aims to further students' understanding, enjoyment, and appreciation of literature by examining contemporary literary
theories and their various applications in literary and cultural analysis.

Study Materials:
Learning Materials

The course covers Formalist/New Criticism, Reader Response Criticism, Structuralism (including Semiotics), Archetypal Criticism,
and Deconstruction

References Main reference :
Bertens, Hans. 2001. Literary Theory: The Basic. London: Routledge

Supplementary
reading :

1. Barry, Peter. 2009. Beginning Theory: An Introduction to Literary and Cultural Theory, 3rd Edition. Manchester: Manchester
University Press

2. Leitch, Vincent, ed. 2001. The Norton Anthology of Theory And Criticism . Norton
3. Macey,  David. 2001. Dictionary  of  Critical Theory . NY: Penquin
4. Tyson, Lois. 2006. Critical Theory Today : A User- Friendly Guide. London: Garland Publishing

Lecturer (s) Ali Mustofa
Course
requirements

Introduction to Literature; Prose Appreciation and Criticism; Poetry Appreciation and Criticism; Drama Appreciation and Criticism



Meetings Learning Objectives Indicators Materials
Approach/Model/
Method/Learning

Strategy

Learning
Source/
Media

Time
Allotment

Learning
Experience

1-2 By the end the sessions,
students will be able to
identify the nature of
intrinsic and extrinsic
approaches in literary
analysis

1. To define the
nature of intrinsic
approaches in literary
studies
2. To define the
nature of extrinsic
approach in literary
analysis
3. To be able to
synthesize the definition of
intrinsic and extrinsic
approaches from many
different sources
4. To be able to
determine the differences
and similarities of intrinsic
and extrinsic approaches
in literary studies

1. The nature as
well as the definition
of intrinsic approach
in literature
2. The definition
the nature and the
definition of extrinsic
approaches in literary
studies
3. The
definitions of intrinsic
and extrinsic
approaches in literature
from different sources
4. The
differences and the
similarities of intrinsic
and extrinsic
approaches in literature

1. Lecturing
2. Discussion
3. In class
reading for providing
the gap of definitions
and ideas of the topic
4. Problem
based approach
5. Q and A

1. Referenc
es: 1, 2, 3, 4,
5
2. LMS
3. PPT
4. Internet
sources

2x50’ 1. Engaging
communicative and inter
way, students define the n
of intrinsic and ext
approaches in literary studi
2. Engaging
collaborative way, stu
synthesize some v
definitions of intrinsic
extrinsic approaches in liter
3. Doing
discussion, students are ab
determine the differences
similarities of intrinsic
extrinsic approaches
literature

3-4 By the end of this session,
the students will be able to
differentiate textual and
contextual analysis of
works of literature with
respect to their forms,
structure, and meanings

1. To review the
concept and ideas of
textual analysis over
works of literature with
respect to their structure,
voice, and meaning.
2. To determine the
ideas of contextual
analysis of works
literature with respect to
their form, voice, and
meaning

1. The concept
of textual analysis over

works of literature
2. The concept
of contextual analysis

over works of literature

1. Lecturing
2. Discussion
3. Group
presentation and
discussion
4. In class
reading

2. Referenc
es: (1, 2, 3,  4)
3. LMS
4. Handout
s and PPT
5. Internet
sources

2x50’ 1. Engaging
communicative and inter
way, students define the co
of textual analysis and
relation with works’ stru
sound, and meaning.
2. Engaging in discu
and sharing, students dete
the definition of cont
analysis over works of lite
with respect to the ide



3. To determine the
elements of textual and
contextual analysis over
works of literature

works’ structure, sound [v
and meaning as well.

3-5 In the end of the sessions
in each meeting, students
are able to define and to
apply the concept of New
Criticism and its reading
method.

1. To uncover the
nature of New Criticism,
its historical background,
its ideas, its critics, and its
weaknesses and strengths
in literary analysis
2. To define the
reading strategy offered by
New Criticism [close
reading]
3. To determine the
nature of formal elements
in New Criticism and their
application in analysing
works of literature
4. To determine the
nature of intentional
fallacy as well as affective
fallacy

1. The various
definitions of New
Criticism from
different sources,
NC’s background,
ideas, critics, as
well as its strengths
and weaknesses

2. The reading
strategy  offered by
NC [close reading]

3. The formal
elements of works
of literature by
which NC pays
more attention to

4. The intentional
fallacy and the
affective fallacy

1. Lecturing
2. discussion and
sharing
3. In class reading
4. Group discussion
and presentation
5. Problem
based approach
6. Q and A

1. Refences
1,2,3,4
2. PPT
3. Students
’ handouts
4. Internet
sources
5. LMS

2x50’ each
session

1. Engaging
communicative way, stu
have group presentation o
short stories they read and
discuss the elements o
stories
2. Discussing the ele
of the stories they create
charts listing the vocabular
the stories which contribu
the theme of the stories
3. Comparing the st
students engage to verif
theme of the stories

6 In the end of the session,
students are able to apply
New Criticism in
analysing a work of poem
of Robert Frost’s
“Mending Wall”

1. To apply close reading
strategy on to Frost’s
“Mending Wall”
2. To determine the formal
elements of the poem
3. To identify the paradox,
the ambiguity, the tension,
and the irony of the work
read
4. To be able to analyse
the work without being

1. Robert Frost’s
“Mending Wall”

2.  close reading method
and its steps and
guideline

3. the formal elements
which are applied
to the poem read
and discussed

4. the paradox, the
ambiguity, the

1. Lecture and
discussion
2. In class reading
3. Problem based
approach
4. group discussion
and presentation
5. Q and A

1. References
1,2,3,4
2. Handouts
3. PPT
4. LMS
5. Internet
sources

2x50’ 1. Engaging in collabo
way, students read and d
Frost’s “Mending Wall”
2. Engaging in group discu
students identify the f
elements of the wor
determine the central idea
work
3. Doing collaborative
through discovery lea
students identify the par



trapped into the two
fallacies warned by NC:
intentional and affective
fallacies.

tension, and the
irony

5. some guidelines of
being able to avoid
the two fallacies

the tension, the ambiguity
the tension of the work
4. Engaging in group discu
students analyse the poem
paying more attention on th
fallacies: intentional
affective fallacies, so
analysis will not be mislead

7-8 In the end of the sessions,
students are able to define
the concept of
Reader-Response
criticism, its objectives,
and its reading strategies
in relation with literary
analysis

1. To identify the
purpose of reader response
theory
2. To determine
readers’ attitude over the
work they read
3. To decide
whether the readers do
agree or do not agree with
the author of the text
4. To identify the
text’s purpose; does it
seem to be similar with
readers’ expectation or
not?
5. To determine
readers’ [students’]
criticism over the text

1. The purpose
of reader response
criticism
2. Readers’
attitude over the works
they read
3. The text
purpose which is
identified through
questionnaire and
sample questions
provided by lecturer
and students
4. Readers’
criticisms over the
work [such as
foreword by experts,
criticism by
newspaper, other
criticisms which have
been carried out over
the works

1. Lecturing
2. Group
presentation and
discussion
3. In class
reading
4. Problem
based approach
5. Q and A

1. Referenc
es: 1, 2, 3, and
4
2. PPT
3. LMS
4. Internet
sources

2x50’ each
session

1. Engaging
collaborative excha
students determine the pu
of reader response criticism
2. By doing
discussion and sharing, stu
identify readers’ attitude
the works they have
[including the stu
themselves] by respondin
some sample questionnaire
3. Engaging
collaborative way, stu
identify the text’s purpo
comparing some dif
analysis and criticism w
have been carried out befor
4. By doing m
exchange, the students c
and identify some criti
over the work being
[including newspapers’ a
authors’ background, fore
by experts, and many
sources

9 Mid term ---- ---- ---- ---- 2x50’ ----



10-11 In the end of the sessions,
students are able to define
the nature of structuralism,
its purpose, its reading
strategy, the figures in
structuralism, the critics,
the opponents, the
historical background of
structuralism

1. To identify the
nature of structuralism and
its purpose generally
2. To define the
historical background of
structuralism and its
emergence in responding
to literary analysis
3. To identify
structuralism’s reading
strategy in literary analysis
4. To identify the
important figures and their
influence in structuralism
analysis
5. To identify the
critics of structuralism as
well as its opponents

1. The nature of
structuralism and its
general purpose
2. The historical
background of the
emergence of
structuralism
3. The reading
strategy offered by
structuralism in literary
study
4. The important
figures of structuralism
and their key influence
to the development of
structuralism

1. Lecturing
2. Group
discussion
3. In class
reading
4. Q and A

1. Referene
s 1,2,3,4
2. PPT
3. Short
Stories
4. Internet
Sources

2x50’ 1. Engaging in collaborativ
way, students discuss the na
of structuralism and its gen
purpose in literary studies
2. Doing group discussion,
students work cooperatively
define the historical backgr
and the emergence of
structuralism in literary and
cultural studies
3. Actively engaging in
classroom discussion, stude
identify structuralism’s read
strategy in literary analysis
4. Engaging in group discu
students identify the import
figures in structuralism as w
as their important contribut
on literary and cultural stud

12 In the end of the session,
students are able to
identify and to define the
nature of binary opposition
in the structure of
universe, which is then
adopted into the study of
structuralism

1. To identify the nature
of binary opposition

2. To define the meaning
and the purpose of
binary opposition in the
structure of text

3. To determine
Levi-Strauss’ ideas of
binary opposition and
his intention by
delivering such a
notion in the study of
literary and cultural
studies

1. The nature of binary
opposition and its
function in literary and
cultural studies
2. The meaning and the
purpose of binary
opposition in the
structure of text
3. Levi-Strauss’
concept of binary
opposition and its
emergence in literary
and cultural studies

1. Lecturing
2. Group discussion
3. In class reading
4. Problem based
approach
5. Q and A

1. Referenc
es 1,2,3,4
2. Chinua
Achebe’s Things
Fall Apart
3. PPT
4. LMS
5. Internet
sources

2x50’ 1. Engaging in group discu
students identify the nature
binary opposition
2. Exchanging ideas in
collaborative way, students
define the meaning and the
purpose of binary oppositio
the structure of the text
3. Doing group discussion a
class reading, students dete
Levi-Strauss’ ideas of binar
opposition and his intention
giving the notion in the stud
literary and cultural studies

13 In the end of the session,
students are able to :

1. To define and to
determine the meaning of

1. The meaning of
semiotics and its

1. In class reading
2. Problem based

1. References:
1,2,3,4

2x50’ 1. Engaging in collabo
way, students define



1. define and determine
the meaning of semiotics
and its relationship with
textual analysis
2.  identify the purpose of
semiotic study by
understanding its own
terminology and concepts
in textual analysis.
3. analyze, understand and
interpret signs, the
meanings of signs, and the
interaction of signs and
sign systems in textual
studies

semiotics and its
relationship with textual
analysis
2. To identify the purpose
of semiotic studies by
understanding their own
terminologies and
concepts in textual
analysis
3. To analyse in order to
come to a comprehensive
idea about how to interpret
signs, the meanings of
signs, and the interaction
of signs and sign systems
in textual analysis

relationship with
textual analysis
2. The purpose of
semiotic studies which
include the
terminologies and
concepts
3. The reading strategy
by using semiotics
analysis through
interpreting signs, the
interactions of signs,
and sign systems

approach
3. Lecturing and
discussing the topics
4. Q and A

2. Students’
handouts
3. PPT
4. LMS
5. Internet
Sources
6. Poems and a
Short Story

determine the meanin
semiotics and
relationship with t
analysis

2. Doing group discu
students identify
purpose of semiotic s
by looking at their
terminologies and con
in relation with te
analysis

3. Exchanging ideas
collaborative way, stu
analyze and interpret
the meaning of signs
the interaction of sign
the sign systems in th
being read together

14-15 1. To determine the
meaning and the nature of
deconstruction
2. To define the reading
strategy of deconstruction
and its purpose of
deconstructing the text
3. To identify the stages or
the steps in deconstructing
the text

1. The meaning and the
nature of
deconstruction
2. The reading strategy
of deconstruction as
well as its purpose of
deconstructing the text
3. The stages and the
steps of deconstruction

Lecturig,
In class reading,
Group sharing and
discussion,
Discovery learning,
Group presentation,
Problem based
approach,
Q and A

1. Poems and
stories
2. LCD
3. References:
1,2,3,4
4. Students’
handouts
5. Internet
sources
5. PPT

2x50’ each
session

1. Exchanging in mutual w
students determine the mea
and the nature of deconstru
through in class reading and
discussion
2. Engaging in collaborativ
way, students define and
determine deconstructive
reading method and its purp
in literary and cultural stud
3. Doing group presentation
collaborative way, students
identify the stages and the s
in deconstructing the text



1. Determine the meaning
and the nature of
deconstruction
2. Define the reading
strategy of deconstruction
and its purpose of
deconstructing the text
3. Identify the stages or
the steps in deconstructing
the text

B. Course Evaluation and Development
1. Calculation of Student Workload



Credit Unit
(CU)

ECTS Meeting
Hours

Structured
Assignments

Independent
Study

2 2 CU (Credit
Units) x 1,59 =
3,18
ECTS
(European Credit
Transfer
System)

MK 2 sks >
((2 x 110) +
(2 x 60)) x 15
) : 60 = ((220
+ 120) x 15) :
60 = 85 hours

- Individual and
Group
Presentation

- In class
reading

- Paper
Assignments

60x2=120 minutes

120:60=2x14= 28
hours

2. Program Learning Outcome (PLO):
PLO 2: Being able to comprehend, analyze, and interpret literary and non-literary works in various genres and modes of

communication.
PLO  6: Being able to create sound academic or non-academic works both oral and written for various audiences and purposes
PLO 7: Being able to demonstrate English language proficiency as indicated by an English proficiency achievement equivalent to

minimum CEFR level B2.
PLO 8: Being able to demonstrate integrative and independent thinking, originality, imagination, experimentation, problem solving,

ethical decision making, or risk taking in thought, expression, or intellectual engagement

3. Course Learning Outcome (CLO):

1. Being able to apply the basic concepts of various critical theories of culture and literature to reveal cultural phenomena in literature,
culture and media studies to asses and reflect gender issues (CLO-2)

2. Being able to reflect the personal responses to reveal cultural issues in various works of literature and media studies to response to
gender issues (CLO-2)

3. Being able to use appropriate language in conveying opinions and personal response in both verbally and in writing, to relate
selective literature to reveal cultural issues, and 

4. Being able to respect in thought, expression, and intellectual engagement to differences of opinions and personal response



4. Assessment of PLO

STUDENT PERFORMANCE
UNDERGRADUATE ENGLISH LITERATURE STUDY PROGRAM
COURSE : INTRINSIC APPROACHES TO LITERATURE
CLASS : 2017
CREDIT : 2
ACADEMIC YEAR : 2017

NO NIM Nama Mahasiswa Angkatan Kehadiran Part Tugas UTS UAS NA Huruf PLO2 PLO6 PLO7 PLO8 PLO2 PLO6 PLO7 PLO8

1 14020154017
GANINDRA AHMAD
ALTAMIR 2014 53.33% 50 50 40 0 33 E

40
30 30 30 G G G G

2 17020154042 RIZKY APRIYANTO 2017 80% 65 65 62 64 64,1 C+ 61.2 61.2 61.2 56.2 E E E E
3 17020154044 JANAR NATA PRASIHAN 2017 33.33% 50 50 50 0 35 E 40 30 30 30 G G G G

4 17020154046
ARNI EKA PUTRI
WIRJAYANTI 2017 100% 78 80 72 76 76,8 B+

79
79 79 79 G G G G

5 17020154047 ZENI ZANUBA FAZRIYAH 2017 86.67% 75 78 68 78 75,4 B+ 79.3 79.3 79.3 79.3 G G G G
6 17020154048 SOFISTA LILLA SAFERIA 2017 100% 78 80 74 76 77,2 B+ 79.6 79.6 79.6 79.6 G G G G
7 17020154049 AZKA NISA SHAFIRA 2017 73.33% 65 65 62 65 64,4 C+ 61.2 61.2 61.2 56.2 E E E E
8 17020154050 IVI MEICCEL VIDIA 2017 86.67% 76 76 72 76 75,2 B+ 79.6 79.6 79.6 79.6 G G G G

9 17020154051
INKARIZKI SWEDIANISA
AMALIA 2017 86.67% 76 78 72 76 75,8 B+

79.6
79.6 79.6 79.6 G G G G

10 17020154052
AURELLYA RAHMADA
DEWINTA 2017 100% 78 80 80 80 79,6 B+

79.6
79.6 79.6 79.6 G G G G

11 17020154053 CHOIRUNNISA 2017 100% 78 80 80 80 79,6 B+ 79.6 79.6 79.6 79.6 G G G G

12 17020154054
RAMA WIDYAPUTRA
BAKHRONI 2017 0% 10 10 10 0 7 E

40.6
40.6 40.6 20.6 E E E E

13 17020154056 FANIA HASRI FITRANTI 2017 86.67% 72 74 72 74 73,2 B 85.3 85.3 85.3 85.3 E E E E
14 17020154057 PUJI RAHAYU 2017 93.33% 78 78 80 80 79 B+ 79.6 79.6 79.6 79.6 G G G G

15 17020154058
EDWIN ANUGERAH
PRADANA 2017 80% 65 65 62 66 64,7 C+

61.2
61.2 61.2 56.2 E E E E

16 17020154059 NIESKE TIARA SABILA 2017 100% 78 80 78 80 79,2 B+ 79.6 79.6 79.6 79.6 G G G G
17 17020154060 FITRI YUNIAR SANTOSO 2017 93.33% 78 78 76 78 77,6 B+ 79.6 79.6 79.6 79.6 G G G G



18 17020154061
JIHAN NAUROTUR
ROYANI 2017 93.33% 70 72 70 72 71,2 B

70.2
70.2 70.2 70.2 G G G G

19 17020154062 PUTRI NUR HIDAYAH 2017 100% 78 78 78 80 78,6 B+ 79.6 79.6 79.6 79.6 G G G G

20 17020154064
MOCHAMAD RAKA
HENDAYANA 2017 66.67% 50 50 60 0 37 E

40.5
20.5 41.5 41.5 E E E E

21 17020154065 YULIA EKA PRISTIANA 2017 93.33% 78 78 76 78 77,6 B+ 79.6 79.6 79.6 79.6 G G G G
22 17020154066 AJENG EKA NOVIYANTY 2017 80% 70 72 70 72 71,2 B 70 70 70 70 G G G G
23 17020154067 YUNIA ANINDYA 2017 86.67% 70 74 72 76 73,4 B 70.2 70.2 70.2 70.2 E E E E

24 17020154068
HEIDY SASHIA
DHARMALI 2017 100% 78 80 78 80 79,2 B+

79.6
79.6 79.6 79.6 G G G G

25 17020154069 DIAN FEBRIYANTI 2017 93.33% 78 80 78 80 79,2 B+

79.6
79.6 79.6 79.6 G G G G

26 17020154070 DIYAH AYU ROHMANI 2017 86.67% 70 74 72 76 73,4 B 70.2 70.2 70.2 70.2 G G G G

27 17020154071
NABILA PUTRI
RAMDHANY 2017 100% 78 80 80 80 79,6 B+

79.6
79.6 79.6 79.6 G G G G

28 17020154072
VALERIA IMELDA
ERSIKARANTI 2017 80% 70 70 68 70 69,6 B-

66.5
65.5 65.5 65.5 G G G G

Assessment Plan

RPS
022

<Course Name> PLO 1 PLO 2 PLO 5 PLO 7 PLO 8

1 A5. Students are able to show honest,
responsible, caring, and independent
characters in financial management
work activities at companies and as
entrepreneurs.

0 0 0 0 Partisic
ation

2 C4. Students are able to properly
relate the basic concepts of financial
management with science and
technology and financial information.

Mid-ter
m Exam,
Participa

tion

0 Assign
ment

End-te
rm

Exam

0

3 C3. Students are able to make strategic 0 End-ter
m Exam,

0 End-ter
m

0



decisions well
based on analysis of financial information
and data.

Participa
tion

Exam,
Assign
ment



Student Performance
Scori

ng
PLO
1

PLO
2

PLO
5

PLO
7

PLO
8

Tota
l

Participation 20% 7% 7% 0% 0% 7% 20%
Assignment 30% 0% 0% 15% 15% 0% 30%
Mid-term
Examination 20% 20% 0% 0% 0% 0% 20%

End-term
Examination

30% 0% 15% 0% 15% 0% 30%

27% 22% 15% 30% 7% 100%

Student Performance

PLO2 PLO6 PLO7 PLO8

Excellent 40 40 40 40

Good 29 29 29 29

Fair 3 3 3 3

Fail 2 2 2 2

74 74 74 74



Student
Performance

PLO2 PLO6 PLO7 PLO8

Excellent 76% 54% 54% 54%

Good 18% 39% 39% 39%

Fair 4% 4% 4% 4%

Fail 3% 3% 3% 3%



APPENDICES

APPENDIX 1 ASSESSMENT RUBRIC
Course Assessment

A. Assessment Rubric
1) Attitudes/Affective Domain

In this domain, the evaluation of student participation in class includes
communication skills, discipline and responsibility. The rubrics used are
as follows:

Criteria Score

Communicate effectively, appreciate others’
opinions; always attend the class on time; always
submit
the assignment on time; and always participate
in the completion of group assignment

85 ≤ SA ≤
100

Communicate effectively, appreciate others’
opinions;
80% of attendance; submit 90% of the assignment;
and often participate in the completion of group
assignment.

70 ≤ SA <
85

Communicate ineffectively, appreciate others’
opinions; 75% of attendance; submit the 70% of
assignment on time; and participate in the
completion of group
assignment.

55 ≤ SA <
70

Communicate ineffectively, do not appreciate
others’ opinions; rarely attend the class; rarely
submit the assignment; and rarely  participate in
the
completion of group assignment

≤ SA < 55



2) Knowledge/Cognitive Domain
The students’ knowledge is assessed through assignments (individual and group) and
tests (mid-term  and End-term tests).

a. Assignment Rubric
The criteria of assignment according to Assignment Rubrics:

N
o

Aspe
cts

Max.
Score

1 Choosing an Interesting/Doable/Researchable
Topic(s):
a. Ideas and Topics are collected from reputable
source
(Excellent = 3, Good = 2, Fair = 1)

3

Finding the appropriate method of analysis:
b. The data are analyzed through reliable method:
(Excellent = 3, Good = 2, Fair = 1)

3
2 Description of the finding/result

Make a description about the calculated result and
explain the meaning of the calculation result
(Excellent = 3, Good = 2, Fair = 1) 3

3 Conclusion
Make a conclusion including a suggestion for a
better performance for the company according to
the analysis
(Excellent = 3, Good = 2, Fair = 1)

3

4 Assignment result paper
a. Systematic report
(Excellent = 3, Good = 2, Fair = 1) 3

5 Assignment result paper
b. Language use
(Excellent = 3, Good = 2, Fair = 1) 3

6 Assignment result paper
c. Presentation
(Excellent = 3, Good = 2, Fair = 1) 3



b) Test (mid-term and End-term tests)
The criteria of mid-term and End-term tests in this course are:

1. The ability to give answers correctly according to the key and rubrics;
2. The ability to provide robust argumentation according to theory;
3. The ability to provide systematic explanations; and
4. The ability to apply the essential concepts in a particular situation

comprehensively.

B. Universitas Negeri Surabaya’s Grading System
University students are considered to be competent and pass if at least get 40% of
the maximum End-term grade. The End-term grade (NA) is calculated based on the
following weight:

Assessment Components Percentage
Participation (including
attitudes/affective)

20%

Assignment 30%

Mid-term test 20%

End-term test 30%

Scoring Conversion

Scoring Interval
(out of 100)

Point Grade

85 ≤ NA ≤ 100 4.00 A

80 ≤ NA < 85 3.75 A-

75 ≤ NA < 80 3.50 B+

70 ≤ NA < 75 3.00 B

65 ≤ NA < 70 2.75 B-

60 ≤ NA < 65 2.50 C+

55 ≤ NA < 60 2.00 C

40 ≤ NA < 55 1.00 D

0 ≤ NA < 40 0 E



APPENDIX  2.  COURSE ACTIVITY RECORDS

a. Sample of Student Attendance

KEMENTERIAN PENDIDIKAN, KEBUDAYAAN,
RISET DAN TEKNOLOGI

UNIVERSITAS NEGERI SURABAYA Jl. Lidah Wetan, Surabaya -
60213
Telepon : +6231-99424932
Faksimile : +6231-99424932
e-mail : bakpk@unesa.ac.id

PRESENSI KULIAH
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1. 140201540
17

GANINDRA AHMAD ALTAMIR A H A A H A H H H I A H A A H 53.3
%



2. 170201540
42

RIZKY APRIYANTO H H A H H H S H H A H H H A H 80 %

3. 170201540
44

JANAR NATA PRASIHAN A H A H H A A A H A A H A A A 33.3
%

4. 170201540
46

ARNI EKA PUTRI WIRJAYANTI H H H H H H H H H H H H H H H 100 %

5. 170201540
47

ZENI ZANUBA FAZRIYAH H H H H H A H H H A H H H H H 86.7
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6. 170201540
48
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7. 170201540
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%

38. 170201540
82

LAVELIEA DINDA RAMADHANTY H H H H H H H A H H H H H A H 86.7
%
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b. Sample of Course Log Book

c. Sample of Assignment:

a) To identify the binary
opposition in the story
being discussed

b) To discuss the relationship
between the binary
opposition and the
development of the plot of
story.

c) To identify the meaning of
the binaries in the story
being analysed

Quiz on Guy de
Maupassant’s
“The Necklace”

Questions:
1. What binaries are found in the story?

Explain!

2. Why do those binaries exist? Does the
author intentionally put those binaries? Do
those binaries have the relationship with the
plot development of the story?

3. What is the purpose of the binaries in the
story? Explain!

- Clarity and briefness
- Grammar
- Diction
- Literariness

25%

25%
25%
25%



d. Sample of Mid-term Test





e. Sample of End-term Test





f. Sample of Student’s Answer to Assignment, Mid-term, and End-term Test

1. Sample of Student’s Answer to Assignment :



2. Sample of Student’s Answer to Mid Term:



3. Sample of Student’s Answer to Final Term:

Fitri Yuniar Santoso / 17020154060

(Intrinsic Approaches in Literature) 2017B final exam

Reader-Response Criticsm: Racism in Toni Morrison’s The Bluest Eye

Abstract

The Bluest Eye, a novel by an African-American writer named Toni Morrison. This
novel is Morrison’s first novel. It was published in 1970 and it takes place in
Morrison’s home town in Lorain, Ohio. The Bluest Eye is about a young
African-American black girl named Pecola Breedlove. Pecola suffers a lot in her life
because she is different, black, her financial family is unstable, and people say that
she is ugly. Pecola wishes to have beautiful blue eyes to make her beautiful, so
people will not make fun of her, bully her, judge her, discriminate against her. She
always thinks that she has those blue eyes to make her pretty. This paper will apply a
reader-response criticism theory. This reader-response criticism is a theory that is
focused on the reader’s reaction to understand the text. And this paper will focus on
Racism and the effects to the character in The Bluest Eye story. 
Key Words- Racism, Racial Discrimination

Introduction

By using the reader-response theory, this paper will tell about Racism and the effects shown in The Bluest
Eye novel. The term of Racism is also about Race, Ethnicity, and Discrimination. 
      Based on Clair and Denis (2015), racism is a taken-for-granted belief whichposits that some racial groups
are naturally superior to or more deserving of material and symbolic resources than other groups. Racism is an
ideology that determines the individuals’ behavioral acts of certain forms of racial discrimination. Discrimination
its self is a feeling about the racial prejudice or attitudes, racial stereotypes or beliefs, and racism that linked with



the racial disadvantage. Racial discrimination occurs when people have different treatments to individuals who
have a different race to them. It can be explained as unfairness acts to the individuals who are different from the
others. Sociological approaches to racism in the mid- to late twentieth century were largely concerned with
detailing the relationship between racism, racial discrimination, and racial inequalities (Clair and Denis, 2015).
And social psychologists say that it can affect to their mental health and they will suffer a lot. According to Pacoe
and Richman (2009), it can make them do something dangerous or unhealthy that can hurt them, and they will
not do healthy behaviors.

Theoretical Review
Reader-response criticism is a theory which is focused to the reader or audience’s reaction to understand the
meaning of the text. According to Jane P. Tomkins, it says that reader-response criticism is not a conceptually
combined critical position, but it is a term that has associated with the work of critics who use the words reader,
the reading process, and response to highlight an area of inspection. Reader response criticism theory develops
open-ended problem solving strategies, which has a purpose to help the readers with the work of interpretation.

Analysis and Discussion
In The Bluest Eye novel, Pecola is the lead character, it tells that Pecola’s life has suffered a lot from racial
discrimination, such a sad life. It starts from her family the racial discrimination comes to her life. Pauline
Breedlove, Pecola’s mother, she abuses her own daughter. She works as a maid in the white family in Lorainne,
Ohio. She is treating the white girl of her employers so well than her own daughter, Pecola, just because of the
colour of the skin. Pecola has never felt love from her own mother because she has dark skin, dark eyes, and
woolly hair so her mother chooses the white girl of her employers. What Pauline did is one of the behavioral act
of racial discrimination. She did a race-conscious preferential treatment for the purpose of rectifying racial
inequality. She treats her employers' family so special is not only because Pauline is their maid, but she wants the
white family also treat her well and not being racism to her. But then Pauline is being racism to her own
daughter.

That is not just her own mother who mistreats her, but also people around her, her school friends, even
strangers. One day, Pecola wants to buy candy so she goes to the grocery store. When Pecola comes, the
shopkeeper named Mr. Yacobowski, looking at her in disgust glare. He cannot look at her for a long time, he
even says “How can a fifty-two-year-old white immigrant storekeeper... see a little black girl?” (The Bluest Eye,
48). He glares at once that he pretends that he does not see her presence. Even when Pecola is about to pay the
candies, Mr. Yacobowski does not want his hands to touch Pecola’s hand when she gives the money. Seeing his
act like that, her feeling is hurt. She wants to be angry, but she ends up just hold her anger to the storekeeper.
What Mr. Yacobowski did is showing that he has Negrophobia, which means that he has a phobia with black
people. 

There is another incident too, which is an example of immoral black-black treatment. In this case, it is
one of racism’s term named same-race discrimination, which has mean that the perpetrator and the object of the



discrimination are from the same racial group. In The Bluest Eye, we can see from what Geraldine and his son
did to Pecola. Geraldine, a black lady, who has a son named Junior. She asks her son to not play
with niggers because she says that they are dirty. But when Pecola is on her way back home, that kid, Junior,
Geraldine’s son, who likes to bully girls, calling Pecola to come to him. Junior says that he wants to show Pecola
his kittens in his house. He asks her to follow him to his house, and Pecola follows him for real. But then Junior
traps her. He mistreats her in his house. He throws his big black cat to her face then he locks her in a room. Until
Geraldine is home, she is shocked to see Pecola in her house. She asks Junior, then he answers “She killed our
cat.” Geraldine looks at Pecola in disgust then she says, “Get out,” with her voice quiet. “You nasty little black
bitch. Get out of my house.” (The Bluest Eye, 106). Geraldine and her son seem like they have a Negrophobia
too, even though they are also from black people.

Pecola always thinks that she is ugly so people always mistreat her and make fun of her physical
appearance. Discrimination affects her life. She feels that she is worthless and no one will think that she is pretty.
And it makes her to develop a thought that she is ugly, no one wants to be her friends even they do not want to
talk to her. Racial discrimination makes Pecola does not have anyone or place where she can make her feel safe.
Pecola even says, “Please, God,” she whispered into the palm of her hand. “Please make me disappear.” (The
Bluest Eye, 45). That words refer to she does not want to stay alive anymore. But then she wants blue eyes. She
thinks that if she has blue eyes, it will make her pretty and people will not bully her. And she will never feel
racial discrimination. According to Pacoe and Richman (2009), it can make them to do something dangerous or
unhealthy that can hurt them, and they will not do healthy behaviors. Based on Pacoe and Richman (2009), it
already has shown when Pecola wants her self disappears and she develops an unhealthy thought that she is ugly
and worthless, which will never make her be happy.

Conclusion
Racism has some terms, such as race, ethnicity, racial discrimination, even same-race discrimination. Racism
comes from white people who always mistreat black people. But from The Bluest Eye, we even can see that there
is also same-race discrimination. Black-black treatment, which means that black people also bully people who
are from the same racial group as them. Through Tonni Morrison’s writing, she wants to tell the black people, the
African-Americans to be proud of their black identity. It shows from Pecola’s life story. She suffers a lot because
of racial discrimination. People, especially white people bully her so bad until it effects to Pecola’s mental
health. 
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